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Abstract 
Teaching and learning Turkish as a foreign language have become widespread in Europe. Erasmus Exchange students 
are given intensive Turkish language courses, and it might be advantageous to find out about their beliefs on learning 
a foreign language in order to determine what European university students think of learning the Turkish language. 
Fifty 
te the 
t Language Learning Inventory) is 
employed in the study. 
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1. Introduction 
Nowadays, teaching and learning Turkish as a foreign language seem to have become popular in 
Europe. It might be advantageous to determine the beliefs of European university students about language 
learning in order to promote learning and teaching Turkish as a foreign language. It seems to be essential 
to have an idea concerning their beliefs and opinions as they experience learning and practicing the 
language in Turkey. Therefore, they may evaluate both easy and difficult sides of the Turkish language. 
 
1.1 What is Erasmus Exchange Programme? 
 
Erasmus Exchange Programme is an educational programme that gives the university students the 
opportunity to study at a university in an EU member or a candidate country from three to twelve months. 
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This programme both promotes professional collaboration, quality development and knowledge 
competition among the universities and encourages the interactions between citizens of different member 
or candidate countries (Reilly, 1993).  
 
1.2 Beliefs about language learning  
 
Beliefs seem to affect mostly the views, understanding and attitudes of an individual. Richardson 
(1996, p.102
However; Victori and Lockhart (1995, p.224) describe beliefs as 
earners, about factors influencing learning 
Bernat and Gvozdenko (2005) suggest that these beliefs have 
a potential effect on the attitudes of learners towards not only the language itself but also learning that 
language. Therefore, it seems to be essential to examine 
both learners and the teachers before learning or teaching a foreign language.  
2. Methodology  
This study aims at investigating Erasmus exchange studen
Therefore, the following question constitutes the research question of this study: 
 
1. 
learning in terms of gender?  
 
2.1 Participants, Instrument and Data Analysis 
 
participated in 
this study. These 50 students, aged between 22 and 25, were from Poland, Italy, Spain, France, Czech 
Republic, Lithuania, Romania, and Hungary. 30 female (60%) and 20 male (40%) students participated in 
the study. Their departments were Medicine, International Relations, Economics, Architecture, and 
English Language Teaching. They all took intensive Turkish courses at the beginning of the academic 
year 2011/2012. Random sampling method was employed in the study. 
 
t Language Learning Inventory) is employed in the study. 
The inventory consists of 34 items. Horwitz (1987) identifies five areas in the inventory. These are 
foreign language aptitude; difficulty of language learning; the nature of language learning; learning and 
communication strategies, and motivation. All items are rated on a five-point Likert scale ranging from 
ign language. 
The options range 
another item asking how long it would take to learn a foreign language. BALLI has been used by many 
researchers (Horwitz, 1989; Tumposky, 1991; Yang, 1992; Siebert, 2003; Bernat & Lloyd, 2007; Rieger, 
2009). No item was modified or omitted except for one. Only one item measuring the difficulty level of 
language in this study for Erasmus exchange students during their stay in Turkey. 
 
Statistical Package for Social Sciences (SPSS 11.5) was used to analyse the gathered data. For the 
analysis of data, frequencies were used.  Cross tabs were used to compare the responses of the students 
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according to gender. In order to figure out if there is a significant difference between Erasmus exchange 
r gender, Mann-Whitney U test was used. 
stood 
for symbolized  
3. Results 
Results of the items are indicated in the tables according to the five areas divided by Horwitz (1987). 
Table 1. Foreign Language Aptitude  
__________________________________________________________________________________________________________ 
Items                                                                                         Participants   SA+AN          SD+D           p 
1.  It is easier for children than adults to    F              29  1                -                   .160         
learn a foreign language.   M              17  -  3   
2.  Some people are born with a special ability which   F              28  2  -                   .143  
helps them to learn a foreign language.   M              17  2  1 
5.I believe that I will ultimately learn to speak   F                              8  6 16     .749 
this language very well.      M                            6  7   7 
6. People from my country are good at learning   F                            11                 12   7                  .673 
foreign languages.     M                            5                 13   2 
10.It is easier for someone who already speaks a foreign  F                 24        2            4     .169         
language to learn another one.    M             13  5   2 
11.People who are good at maths and science are not   F                            -  5                25      .267 
good atlearning foreign languages.   M                           -  3                17  
16.I have foreign language aptitude.   F             11                  13   6                   .022 
      M              4  6  10 
19.Women are better than men  at learning foreign   F              9  6  15  .660  
languages.      M              8  5    9   
30.People who speak more than one language well   F                           11  7  12                  .614 
are very intelligent.     M                           5                 10    5 
33. Everyone can learn to speak a foreign language.  F             23  4    3      .559 
      M                          11  5    4 
__________________________________________________________________________________________________________ 
Items 1, 2, 5, 6, 10, 11, 16, 19, 30, and 33 were listed under the title of Foreign Language Aptitude. 
Responses to the items indicate most of the female and male students agreed upon the items 1, 2, 10 and 
33; while they disagreed on the items 5, 11, 19 and 30. The students neither agreed nor disagreed on the 
items 6 and 30. However; female and male students responded to the item number 16 in a different way 
according to the result of Mann-Whitney U test and this difference is the only difference found in the 
results of the inventory.  
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Items 3, 4, 15, 25, and 34 were listed for the Difficulty of Language. 45 students agreed that some 
languages are easier than the others. 35 students disagreed on the idea that it is easier to speak than 
understand a foreign language and 24 students disagreed on the opinion that it is easier to read and write a 
foreign language than to speak and understand it. 25 students found that the Turkish language was neither 
difficult nor easy. 27 students thought that 1-2 years would be enough for learning a language by studying 
one hour a day. Items 20, 24, 29, 31, 32 were listed for Motivation. 43 students disagreed that the people 
in their countries feel that it is important to speak this language. 30 students agreed that they want to learn 
the speakers of this language, 33 students agreed that this language would bring them a good job, 31 
students want to learn this language very well, and 45 students agreed that they want to make friends with 
the speakers of this language. Items listed for Learning and Communication Strategies were 7, 9, 13, 14, 
18, 21, 22, and 26. 47 students agreed that it was important to repeat and practice a lot. 32 students agreed 
that it is important to practice in the language laboratory. 25 students agreed that it is OK to guess an 
unknown word. 26 students disagreed that it would be hard to get rid of the mistakes if they were allowed 
to make mistakes at the beginning. 32 students disagreed to be shy while speaking this language. 22 
students agreed that it is important to speak a language with an excellent accent while 45 students 
disagreed with the idea that 
agreed that they would go and practice the language if they heard someone speaking that language. Items 
8, 12, 17, 23, 27, and 28 were listed for the Nature of Language. While 23 students agreed on the idea that 
it is necessary to know the foreign culture in order to speak, 47 students agreed that it is better to learn a 
foreign language in that foreign country. While 28 students agreed that learning a language is a matter of 
learning a lot of vocabulary; 20 students disagreed that learning a language is a matter of learning 
grammar rules.  Lastly, 24 students disagreed that learning a language is mostly a matter of translation. 
 
 
 
 
4. Conclusion  
learning and find out if there is a significant difference between their beliefs in terms of their gender. The 
results indicate that both female and male students respond to the items in a similar way with one 
exception. They have different point of views concerning the foreign language aptitude. It might have 
been due to the fact that the item asks for a specific and individual response rather than a point of view or 
an attitude towards a general opinion.  
 
The results of this study show parallelism with some previous studies in the literature. For instance, 
Bernat and Lloyd (2007) found that all the items were responded in a similar way by both female and 
male students except for two items.  Also, Tercanlioglu (2005) did not find any significant difference 
between female and mal age learning. However; this study differs from the 
results of some other previous studies. For instance, Siebert (2003) found eight items that indicated the 
differences between fema Also, Rieger (2009) 
analysed five components of the BALLI inventory and figured out that there were significant differences 
that had an effect on the beliefs of Hungarian university students in terms of their gender. For further 
studies, the number of participants of this study might be increased since it is small and not enough to 
generalize. Interviews could be done in order to create an opportunity to get detailed explanations for the 
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responses. Consequently, 
as well since it might affect their attitude and motivation towards learning the Turkish language.  
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